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CERESly Sustainable? It’s your choice
This paper is a report on “CERESly Sustainable? It’s your choice”.  It will start with a brief outline of “CERESly Sustainable?” the rationale for its inception and how it influenced the ideology of the project.  It will also focus on a comparison of the results from Indonesia, India and Australia of 3 components from the workshop; participants response to “A State of the world presentation”, identification of the key issues in sustainability and envisaging the future.  The paper will conclude with a summary of the lessons learnt from these comparisons and the workshop process.

CERES and CERESly Sustainable?

CERESly Sustainable is a program that is being facilitated by CERES Education, the onsite education department of CERES, a community environment park. Over the last 25 years the local community has transformed the four-hectare landfill site into a thriving community environment park.  The vast collection of action-based sustainability projects which involve a diverse global community provide a unique knowledge bank of theory, skill and experience. This provides a rich backdrop to the CERES Education programs. It is a project that is also working under the umbrella of CERES Global. CERES Global, a largely voluntary and recent initiative, is working to create a global network of sustainable communities by facilitating community-to-community connections that provide opportunities to exchange experiences and skills in order to work together for an equitable and sustainable future.

CERESly Sustainable? is a project with four expected outcomes. 

1.
The development of skills and exchange of views between young people who are engaged with sustainability 

2.
Young people setting the agenda for sustainability education  

3.
A new sustainability education program for CERES education

4.
The publication of workshop results as a resource for sustainability educators.

62 young people aged 15-26 yrs who are actively engaged or are interested in environmental sustainability and social justice took part.  The young people were involved with, linked to or recruited from three NGO’s that are part of an ongoing international skills share.   CERES, Melbourne Australia, PPLH, Puntondho, South Sulawesi, Indonesia and PBRC, Tamil Nadu, India.  Each of the organizations are involved in environmental or sustainability education and community development based on environmentally sustainable principles and are participating in various projects together .  The young people who participated in CERESly Sustainable? were drawn from a variety of backgrounds, rural, urban, students and young professionals from the sustainability sector.  The young people who took part in CERESly Sustainable were linked to, worked with or were recruited by these NGO’s.  The young people participated in series of workshops held in Melbourne, Puntondho and Pondicherry where a variety of tools were used to;

Identify the social and environmental issues that we currently face,  

Create a vision of an environmentally sustainable future, and

Identify the challenges and actions that participants face on their journey to building a more sustainable future.

Why CERESly Sustainable?

Scientific evidence supports the increasing need for urgent action on and the protection of the environment. Globally our current use of resources is environmentally unsustainable and inequitable.  It has also been widely recognized that minority world countries are currently using more than their “fair share” of the earth’s resources and that the world cannot support all countries consuming resources at this rate. (The Living Planet Report 2007, Diamond, pg 376).  In fact, recent scientific evidence shows the need for urgent action to preserve our natural life support systems.  A radical global paradigm shift is possible in this transition period (Joseph Camilleri, Professor of International Relations, La Trobe University, Lecture 02/005/06). The capacity to meet the challenge of readdressing global inequities has been recognized by the international communities in their commitment to meeting the Millennium Development Goals. (Akpezi Ogbuigwe, Head, Environmental Education and Training, UNEP, Learning for Sustainability, Conference, 02/08/06).  The integral role of education in sustainable development is recognized by UNESCO and the current Decade of Education for Sustainable Development.  Educating and inspiring a generation of young people that have the capacity and skills to take part in the move to a sustainable and equitable future is central to CERES Educational pedagogy.  

Sustainability environmental pedagogy carries a variety of titles and nuances.  Much has been written about it but in general the main themes of this educational pedagogy can be described as education which “requires citizens to have skills in critical enquiry and systematic thinking to explore the complexity and implications of sustainability…….. sees learners develop skills and competencies for partnerships, participation and action.” Education which also promotes “a strong sense of social and ecological “connectedness”. (Hocking, 2006)  CERESly sustainable? initially grew from the need to update the sustainability program at CERES education, the onsite education department at CERES, Community Environment Park.  This need coincided with the release of “The Attitudes of Young People to the Environment” (Denniss, 2005). This research focuses on the lack of concern as expressed by younger Australians with the need to protect the natural environment.  This is a group, which has been suggested as one which is particularly environmentally aware due to their heightened exposure to the environment through the media and school curriculum.  For a sustainability educator this research indicated that Australian sustainability environmental education was failing on a fundamental principle that is sustainability environmental education as transformative education.  This naturally led CERES Education to reflect on the transformative nature of its sustainability programs.

Auditing CERES education programs and program development process against these pedagogical approaches was illuminating.  Connecting the learner to the natural environment and promoting action skills are key features of CERES pedagogy.  For example, natural systems such as the water cycle are explored and linked to enquiry based activities when students participate in the water conservation program.  During a CERES education program the student is experientially active and is supported to develop action skills such as critical enquiry, systematic thinking and problem solving.  As the CERES site evolves in response to the community's input and sustainability initiatives and challenges, so do the education programs. The onsite innovations at CERES are often the response of adult members of the community to the sustainability challenges and reflect their vision and solutions to barriers of that sustainable future. The ability to create a better future is key component of sustainability environmental education and has been widely documented.  (Tilbury, D.)  The audit revealed that CERES Education programs were not providing enough opportunities for young people to;

Create their own vision of an environmentally sustainable future,

Work on their own solutions to the challenges they face as they work towards building that future.  These concepts became the foundation stones of the CERESly Sustainable program.

The impact that humans are having on eco systems and the resulting environmental challenges are on a global scale.  For CERESly sustainable? to present a global vision of sustainable futures it was essential that young people from the majority and minority world were involved in the project.  The participation of young people whose lifestyles are less resource dependent (WWF, 2006) would not only offer the opportunity for the sharing of practical examples of sustainable living but the opportunity for dialogue between young people interested in sustainability from majority and minority countries; a key feature of learning for sustainability.  (UNESCO, 2005)

Lessons from the young

Each activity is briefly described and the responses of the participants. In the main the differences and similarities in responses between the Indonesian, Indian and Australian young people are focused on.

Young people and State of the world 

A presentation based on recent key indications of the state of the world compiled from the “Living Planet Report 2006” (WWF, 2006) and State of the World (World Watch Institute, 2006).  In each workshop the presentation was based around the same themes: population increase, human behaviors, economic systems, climate change, biodiversity, water, land, air, waste, energy and global epidemics.  Examples drawn from the participants’ country were used to illustrate the themes.  In groups of 4-6 participants identified their feelings by drawing their emotional responses to the presentation onto and around the outline of a life sized human.  After drawing silently the group were invited to speak about their pictures or their feelings.  

All groups portrayed many images of broken hearts, tears and disintegration.  The Indonesian and Australian groups used metaphorical images to portray the search for safety and peace.  All groups recorded the inequity of the sharing of resources in slogans and images.  The Indonesian group, however, verbalized the inequity of resource distribution, it featured in four out of the five verbalized responses.  It was also verbalized by two of the Indian participants. Another Indian participant mentioned the inequitable distribution of resources within India.  One of the Indonesian participants summarized a picture that he had drawn as “A picture of (a) devil that repress (es) democracy, there is illegal logging, corrupt government, there are NGO who become balancer.  Violence everywhere and too much talking………think about Gandhi, he said that the earth will always be enough for all humans but not enough for greediness”.  The picture also noted the IMF and equated the western world with “666”, the sign of the devil.  Participants also spoke about their pictures of power structures that were used to subjugate and oppress  Several of the Indian group located the behaviors of humans as the cause for environmental issues with one stating that it was as a result of following “the example of more developed countries and not consider(ing) the environmental impacts”. In this group several participants spoke about the causes of environmental issues as being people’s ignorance, recent industrial developments and rapid urbanization.  This was supported in pictures detailing, a skull hovering over a polluted city and factories releasing waste into healthy fresh water ecosystems.  Only the Indian group talked about urbanization and the negative effects that it was having on Indian culture.  Whilst several of the pictures featured divergent worlds based on high and low human populations density this theme was not verbalized.  The Australian and Indian’s group’s images contained a balance of negative and positive images which one of the participants, Sophie, spoke about as being a struggle between these emotions.  Tito from the Australian group mentioned that people generally found the amount of information regarding the environment as overwhelming whereas a participant from the Indonesian group noted that the presentation was an “eye opener”.

Issues Identification

Individually, the participants were invited to identify and write the key issues to the “State of the World” presentation.  They were also encouraged to draw on their own experiences.  Participants then posted the individual issues on a wall and as a group tried to organize the issues into key themes.  A group discussion concluded the session where the group was facilitated to draw the themes together more comprehensively.

Economy: 

Both the Australian and Indonesian groups expressed that resources and wealth were unfairly distributed and current economic systems perpetuated this system.  In the Indian group only one post referred specifically to this area and that was in the area of “trade issues”.  The Indonesian young people strongly identified the dominant paradigm of the market economy as being a key issue and 5 participants labeled it as “exploitation” and “economic violence”.  Several Indonesian participants also named alternative income generation as being important.  The Australian participants focus was centered on the question of how resources are currently valued.  

Society: 

Issues of equity resonated with all groups.  The Indonesian group, however, paid more attention to this issue and catalogued the different elements of social equity. For the Indian young people this theme was a component of “needs and wants” which emerged as a key issue, this was related to consumerism, issues of equity and a diverse range of other issues.  Both the Indonesian and Australian groups identified participatory democracy and good governance as key factors to sustainability.  The Indian group identified poverty as a major issue despite it only receiving 6 posts in the posting exercise. There was some debate in the Indonesian group whether politics should be a separate issue from society.   Both the Australian and Indonesian groups identified the need for education and awareness raising.  The Indonesian group also expressed the need for academic freedom.  The Indonesian group identified historical conditions as being important and also stressed oppression, violence, weapons and war as issues.  The Australian group made one mention of war. All groups identified the limitation of population as being significant with the Indian young people construing it as feeding into all issues.  The Indonesian and Australian groups identified the importance of diversity.  The Australian group tended to focus on the need for positive values such as “positive” and “consciousness” whereas the Indonesian group identified negative destructive states.  Both groups stressed the need for society to love and care for itself and the earth. Spiritual terminology was used by these groups with the Indonesian group identifying “sin” as an issue and the Australian group “consciousness” and a “way of being”.   There were no references to spiritual terminology or emotional language by the Indian young people.

Action: (Indonesian young people).

The participants identified human behaviour as being a key issue.  Four of the responses were a call for action; it was unclear whether they were directed at individuals or the community.  Again human attitudes of “laziness”, and individualism were identified as being significant although there was also a focus on positive actions such as “think” and “recycle”. 

Responsibility: (Australian young people)

The Australian participants also identified excessive consumption and negative human attitudes of “greed” “apathy” and the need for a “caring attitude”.  The call for action was directed at the community and society with the emphasis on actions such as community participation, decision making and education. The need for communication and a wider world view was also identified. 

Energy and technology:

The Australian and Indonesian groups identified the importance of energy and technology.  The Indonesian group identified that each of the categories of issues could incorporate energy and technology. Overall they perceived these elements in a positive light.  The Australian group focused on the relationship between media and culture perceiving technology as a medium which transmitted messages which were distracting or reinforced a culture which was anti- environmental.  The Australian group identified the key features of current sustainability discourse regarding current forms of energy generation, impacts and uses.  The only detail regarding the use of energy provided by the Indonesian group was the comment “to make nuclear energy safe”.  The Indian group did not mention technology or energy though genetic modification was posted once.

Environment: 

The Indonesia group created a separate category for the environment.  The Australian group chose to integrate the environmental elements throughout the other issues and in the category of human impact.  They explored how it effected the environment and human health.  The Australian group also identified resource use, supply and consumption as being a key issue.   The environment featured strongly as a major issue for the Indian young people.  It accounted for nearly half of the posts with pollution, biodiversity and use of natural resources emerging as key issues.  The major category of pollution was initially split into air, traffic, water and industrial pollution which later was narrowed into the broader categorizations of soil, air, waste and global warming.  Degradation of land due to modern farming methods and water scarcity also featured as a strong concern although they did not become distinct topic areas.   

Both groups gave all of the issues an overall framework; the Australian young people categorized each issue as being on an individual, community, corporate and government level.  The Indonesian young people identified that each issue required an action which could cause problems and/or solutions and that each of the issues stemmed for the need for more love.  The Indian group identified that over population was an aspect of all issues and several participants verbalized the difficulty into grouping the issues as they considered them to be interrelated. 

Comparison of Personal futures: 

Participants were asked to draw their personal future in 2050 in Australia and 2040 in Indonesia and India, the ten year difference in prediction was decided on due to the lower average life expectancy in the latter countries.  Participants were given the brief to draw images and to include as little or as much detail as they wished.  

There were many similarities between the Australians groups representation of the future.  They were all positive images that featured energy from localized renewable energy sources.  Homes were small, often made from local materials and featured energy efficient designs.  Transport was generally depicted as bicycles with only one zero emission car.  Food was sourced locally and grown organically.  Often people’s homes had vegetable patches or a community garden nearby.  Zero or minimal waste futures were depicted.  There was also a focus on being located close to friends, family and work.  There was also a strong emphasis on community and people coming together. Two people verbalized the desire to have more time to enjoy hobbies such as playing music.  All futures were shown as being rural ones with only one participant mentioning the existence of a city.  In general the lives of the Australian group appeared simple with little reliance on technology.  These personal futures were not dissimilar to the Indian young peoples futures.  In the Indian young people’s futures there were 3 eco friendly houses, most futures were situated in the country side, one was situated in the city and another was located outside of a city.  There were many images of small scale food production located close to the home.  There were 4 representations of computers; some were associated with the increasing use of such technology to assist with traditional activities such as farming.

The images of the Indonesian’s group representation of the future were quite diverse.  The most common theme in the futures was family.  Children, grandchildren and great grandchildren were present in 10 futures.  8 participants drew pictures of a house and car, with only one participant detailing that the car would be a hybrid.  Religious imagery and trees were each featured in 7 of the participants’ futures.  Healthy ecosystems such as clean sea, rivers or mangroves were drawn by 3 people. The presence of corporations and NGOs were each drawn by 2 people.  The ready availability of food was detailed in 3 futures.  Interestingly 10 futures included negatives elements such as war, the disparity between rich and poor, problems and waste.  Community or food production did not appear in any futures. There was only one reference to energy, the image of an empty petrol bowser was the only image drawn by one participant.

Comparison of Global futures.

Participants were asked to draw the Global future in 2050 in Australia and 2040 in Indonesia and India.  Participants were given the brief to draw images and to include as little or as much detail as they wished.  

The theme of urbanization featured heavily in Indonesian (6) and Indian (9) young people’s future. Planned and “new and improved” urbanization were mentioned in three cases, in only one future was a traditionally built house depicted and one future foretold of a rural urban divide.  Another major theme for the Indian young people was having a future career in or the improvement of social services such as orphanages, education, medical treatment etc.  The theme of improved recreational facilities was echoed in one of the Indonesian futures.

The use and distribution of resources was a common theme with Indian young people.  They portrayed more equitable distribution of resources both nationally and internationally.  The theme of different countries and different races coming together and peace was also strong, being cited in 5 futures. In one Indian future anger at the “upper classes” in conjunction with resource use was also were portrayed.  The theme of unity was echoed by Australian young people, although, in one of the three futures in which it featured, it was as a result of necessity.  5 young Australian’s foretold of increasing conflict or disunity over resource distribution, in 2 cases water was the igniting factor.  The use of gene nuclear weapons was mentioned in 1 of these futures.  One future set of future images by a young Indonesia person foretold the eventual destruction of the world due to conflict over oil. The only other reference to conflict in the Indonesian young people’s futures was the battle between homogeneity and diversity.  Peak oil was portrayed as inevitable by one Australian young person.  In contrast the energy future of India was one which renewable energy featured and nuclear energy was explicitly prohibited in 2 out of the 3 futures and featured in one future.  Although in one of the renewable energy futures there were nuclear waste dumps dotted over Australia.   

The survival of healthy ecosystems featured in 5 of the Indian futures and the pollution of or increasing degradation in 4.  A similar split was featured in the futures of the Indonesian young people.  5 futures portrayed the degradation and destruction of eco systems with 4 believing that they will remain healthy or that people will show a greater understanding of the importance of eco systems to human survival.  A world divided between healthy and bountiful and drought stricken, degraded ecosystems appeared in Indonesian and Indian futures.

The remaining themes that were represented in the futures were gathered around climate change and increases in population.  The former appeared in Indian, Indonesian and Australian young people’s futures, occurring more in Australian young people’s futures.  The negative effects of high population featured in one Australian and four Indian futures.

The original aim and the organization of the workshops was not to conduct a piece of participatory research, therefore there are several limiting factors in using the comparative findings of these workshops as a basis for conclusions regarding young people and sustainability.  A major factor was the different cultures and different cultural understandings that the workshop participants may bring to the workshops.  In the Indonesian phase the workshops were co facilitated by CERES educator who is a Sulawesian and of course, fluent in Bhasa.  His help was important in adapting the workshop format for this particular group and having a deeper understanding of the workshop methodology when translating.  A conscious decision not to run several key exercises were made due to time limitations and questions regarding the cultural appropriateness of some activities.  Two Deep Ecology exercises the Milling and Bodhisattva meditation were used very successfully in the Australian and, with adaptations, in the Indian workshops.  As a result of these exercises many participants expressed a very deep sense of realization, connection and strength that there were many others who were working towards positive change.  The Indonesian group also did not undertake the construction of strategic questions concerning the main sustainability issues.  The Australian and Indian young people were very reluctant to finish this exercise both groups decided to continue to work through breaks on this activity.  The exclusion of these activities for the Indonesian participants may have impacted on the Indonesian’s participants’ experience. 

In the Indian workshops over 50% of the participants were fluent English speakers from a very progressive but elite inner city school.  The majority of the other participants were rural and Tamil speaking NGO workers.  Although there were 2 young translators employed (who semi participated in the workshop) one workshop participant did question the young people’s use of English in the larger group settings. The use of English as the workshop medium despite the use of translators, along with the differences in caste and social status may have impacted on some of the participant’s participation in group exercises and discussions. This workshop also featured the least diversity of participants all bar 2 participants were recruited from the same school or NGO.  This may have impacted on the diversity of results from this workshop.

In the CERESly Sustainable? workshops in Indonesia and India the format of recording the Global Futures was adapted. In order to allow participants to envisage a range of futures the participants were asked to decide the category of their future: preferred, the most desirable to the person; plausible, believable and likely to be true; or possible it may happen although unlikely.  All of the Indonesian participants categorized their futures only a few futures were categorized in the Indian group.  This aspect could have been neglected as a result of translation.  This change may have result in the prevalence of negative futures by the Australian young people.

Despite these limitations there are some interesting conclusions that can be made through a comparative analysis of the findings. The results from the issues exercises indicate that a significant majority of young people involved in the project had a very sophisticated understanding of how the current environmental crisis has arisen.  The young people clearly identify how our society’s values and the way in which they influence its operations as key challenges to be addressed in the movement to an environmentally sustainable future.  Both the Indonesian and Australian groups emphasized the importance of economic structures and challenged the notion that the current economic system is using resources in a way that benefits the whole of society and the environment.  The theme of society’s inequitable use of resources was also echoed by Indian young people in their emphasis of the importance of social equity.  The Indonesian and Australian participants also stressed the interrelationships between inequity, the dominant economic paradigm and current global economic governance structures.  Structuring opportunities for young people to further develop their understanding of these complex issues is a key focus in the pedagogy of “Learning for Sustainability”  (Hocking et al 2006).  The importance of focusing on social equity and the economics of sustainability has also been recognized by those working in the field.  (Costello, T, LFS conference, August 2006) (Soriano n.a.)
Both the Indonesian and Australian groups expressed the importance of emotional values such as respect, care and love.  All groups welcomed the opportunity to explore sustainability through the emotions and the creative.  Several commented that this is a realm which is seldom explored when dealing with sustainability.  

There were significant differences between the Indonesian and Australian young people’s response to the “State of the world” presentation and personal future envisionaging exercise.  Only one young Australian mentioned the presentation in the evaluation whereas it was mentioned 20 times, in different forms, in the “I leant” section by the young Indonesians.  At the conclusion of the workshop, Warnie, one of the Indonesian young people thanked us for the workshop and commented that it was essential for young people to have exposure to this type of experience as “We just don’t know about these issues”.   The lack of access to expertise in majority world countries was identified by the UNESCO in 1992 (UNESCO 1992).  The lack of access to reliable information has been identified as one of the key factors which prevents young Victorians from engaging in environmental advocacy (Sayers, 2006).  Just under half of the Indonesian group requested more information about the state of the world and further examples of positive solutions to environmental problems.  It is interesting to note that this group portrayed negative images in their personal futures whereas Australian and Indian young people projected only positive images.  The Indonesian group also requested more examples of solutions to environmental challenges.  The Indian young people also portrayed positive personal futures of an environmentally sustainable future.  It could be extrapolated that access to reliable knowledge about the environment and exposure to positive solutions to sustainability challenges can build confidence in young people to create their own sustainability solutions and visions.  

The are three major findings from this workshop that have been used to shape the new CERESly Sustainable education program;  

1.
A focus on exploring how current economic systems relate to resource use and their relationships to social equity; 

2.
the importance of access to reliable, up to date environmental information and exposure to pre existing positive solutions to sustainability challenges in building confidence for young people to create their own solutions; 

3.
The importance of allowing young people the opportunity to use their emotional and creative intelligences when interacting with sustainability issues.  

These have been incorporated into the CERESly Sustainable program in the following ways:  

1.
The development of a pre visit preparation strategy.

2.
The use of onsite sustainability innovations at CERES as a spring board for follow up activities such as future visioning and back casting (Slaughter 1996) that allow young people to create their own solutions.

3.
Acknowledging the importance of the emotions and creative through providing adaptations of successful tools and techniques used in the workshop suitable for classroom use.

Another important finding for those working in the sustainability sector is the importance of connecting young people involved and interested in sustainability with other young people to reduce their sense of isolation and strengthen their sense of power.  Areas that would benefit from further investigation are: what role does questioning play in illustrating sustainability issues and solutions and if important what forms are the most effective? What values do young people committed to working towards sustainable futures hold and how do those values compare to young people not engaged in this sector?  Facilitating CERESly Sustainable? reaffirmed that young people are incredibly wise and that it is important that we, as sustainability professionals, facilitate opportunities for them to explore, develop and build on that wisdom.
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